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Violation of due process is only one part of the illegality indulged in by California State. There are more serious infringements of civil rights under US Laws in this case related to the sixth grade textbooks in CA.

First. America's motto: *e pluribus Unum* , "out of many, one." This provides for equal opportunity protections to minorities and people of various religious beliefs. The law simply means that there should be no discrimination on grounds of religion. The actions of CDE following Witzel's letter of Nov. 8, 2005 which accuse Hindus of religious and political motivations in seeking edits to textbooks is a clear violation of the law.

Second. By employing non-Hindus (as Super-CRPs by CDE/SBE) to interfere in the contents of the textbooks related to religion is a clear violation by California State of the First amendment which mandates separate of the religion and the state. Same violation applies to non-rejection of a fax sent from an Episcopal church claiming to speak for 'dalits', an interjection by the California State authorities of religious elements into

the textbook review process.

Third. There has been a blatant discrimination against the Hindu community by adopting procedures and contents which discriminate against only the Hindu sections in the textbooks without adopting a common standard for depicting Judaism, Christianity, Islam, bauddham AND Hindu (dharma).

These are the three substantive grounds, in addition to the violation of due process, on which the law suit will be sustainable. Legal experts have to consider the remedies to be sought.

The minimum and immediate remedy should be to restrain CA state (CDE, Secy. of Education and SBE) from issuing any instructions to publishers about any new versions of books until the issues raised in the lawsuit are judged. Surely, there are other specific remedies which have to be listed some of which are: 1. Hindu community alone should decide upon the accuracy of depiction of Hindu traditions so as not to humiliate or confuse the child  with reports in schools at variance with practices in the community and families; 2. the curriculum contents mandate that the presentation should be in relation to explanation of metaphors unique to the Hindu community and

this exercise for sixth grade students is NOT merely a chronological narration of Hindu history; 3. the positive contributions made by Hindu civilization should be reflected int the textbooks to honor the law that the contents should instill a sense of pride among the children about the heritage.

These, methinks, are the points of law which should be fought and won.

California laws governing school textbooks. There are two documents which contain these laws that are relevant here.

One is the "Standards for Evaluating Instruction Materials for Social Content," and the other is the History-Social Science Framework," URLs

below:

http://www.cde.ca.gov/ci/cr/cf/documents/socialcontent.pdf
http://www.cde.ca.gov/re/pn/fd/histsocsci-frame-pdf.asp
The first is the guiding principles, and with regard to religion it reads in  full:

"Education Code Section 60044(a) and Subsection (b):

	Purpose. The standards enable all students to become aware and accepting of

	religious diversity while being allowed to remain secure in any religious beliefs they

	may already have.

	

	Method. The standards will be achieved by depicting, when appropriate, the diversity of religious beliefs held in the United States and California, as well as in other societies, without displaying bias toward or prejudice against any of those beliefs or religious beliefs in general.

	

	Applicability of Standards. The standards are derived to a degree from the United States and the California constitutions and relate closely to the requirements concerning the portrayal of cultural diversity. Compliance is required.


These standards should not be construed to mean that the mere depiction of religious PR articles constitutes indoctrination. Religious music and art, for example, may be included in instructional materials when appropriate.

1. Adverse reflection. No religious belief or practice may be held up to ridicule and no religious group may be portrayed as inferior.

2. Indoctrination. Any explanation or description of a religious belief or practice should be presented in a manner that does not encourage or discourage belief or indoctrinate the student in any particular religious belief.

3. Diversity. When religion is discussed or depicted, portrayals of contemporary American society should reflect religious diversity."

The Jewish groups often cited these principles in making edits, especially "adverse reflection."

The second document is the "Framework," which lists in detail what is to be taught. Hinduism appears in the section on ancient history. The section reads:

	6.5 Students analyze the geographic, political, economic, religious, and social structures of the early civilizations of India.

	

	1. Locate and describe the major river system and discuss the physical setting that supported the rise of this civilization.

	2. Discuss the significance of the Aryan invasions.

	3. Explain the major beliefs and practices of Brahmanism in India and how they evolved into early Hinduism.

	4. Outline the social structure of the caste system.

	5. Know the life and moral teachings of the Buddha and how Buddhism spread in India, Ceylon, and Central Asia.

	6. Describe the growth of the Maurya empire and the political and moral  achievements of the emperor Asoka.

	7. Discuss important aesthetic and intellectual traditions (e.g., Sanskrit literature, including the Bhagavad Gita; medicine; metallurgy; and mathematics, including Hindu-Arabic numerals and the zero).

	


For comparison, here is the section on Judaism:

	6.3 Students analyze the geographic, political, economic, religious, and social structures of the Ancient Hebrews.

	

	1. Describe the origins and significance of Judaism as the first monotheistic religion based on the concept of one God who sets down moral laws for humanity.

	2. Identify the sources of the ethical teachings and central beliefs of Judaism (the Hebrew Bible, the Commentaries): belief in God, observance of law, practice of the concepts of righteousness and justice, and importance of study; and describe how the ideas of the Hebrew traditions are reflected in the moral and ethical traditions of Western civilization.

	3. Explain the significance of Abraham, Moses, Naomi, Ruth, David, and Yohanan ben Zaccai in the development of the Jewish religion.

	4. Discuss the locations of the settlements and movements of Hebrew peoples, including the Exodus and their movement to and from Egypt, and outline the significance of the Exodus to the Jewish and other people.


5. Discuss how Judaism survived and developed despite the continuing dispersion of much of the Jewish population from Jerusalem and the rest of Israel after the destruction of the second Temple in A.D. 70.

The Judaism section is much more comprehensive in terms of theology than the Hindu section is. Under Hinduism, students learn Aryan Invasion and caste more than theology, and the Bhagavad Gita is listed under "aesthetic and intellectual traditions," rather than religion. "Religion isn't even mentioned under Hinduism, while it is listed twice under Judaism. This framework comes up for review in 2008, we understand, and Hindus can request improvements.

